














"REAL WORLD" ASPIRATIONS II I

Educators may not be aware. however. of the relative im­
portance ofeach of these to individual students with whom
they work. or how eaeh student evaluates and values eaeh
of these contexts as he or she makes decisions about his or
her developing identity. Educators mu t ask. listen, evaluate
withoutjudging, and provide accurate informationas well as a
forumwithin which students can explore, examine, and assess
all facets of their transition and decision-making processes.

This discussion and the data presented here also rai e a
question about the overall purpose and expected outcomes of
a high school education. There appears to be a contradiction
between social expectations ofthc outcome of high school
and adult identity development. On one hand. individual
achievement and responsibility, including responsibility
for one's choices and action. . are social expectations for
achievement of adult statu . Yet. a these tudents sen. e.
whenstudents like them make independent decisions regard­
ing occupational choices. achieve these and take responsi­
bility for them. their choices are less valued by educators if
they have not chosen to attend college when they have the
academic capability to do so. These work-bound students
expressed the perception that the singular valued purpose
of a high school education was academic preparation for
college. Is college the only acceptable outcome of a high
school education?

This study focused solely on the aspirations and per­
specrivcs ofwork-bound rural high school seniors. The data
represent what the students were willing to reveal within a
limited and specific context and did not include observations
of the processes they described. The students were likely
not fully aware of all the factors influencing their decision
(Krieshok. 1998)and. as several of them aid, were surprised
by many of the topics raised for discussion and. in some
ca es, surprised that someone valued hearing about facets of
their live. and decisions that they themselves valued. Why
hould this kind uf conversation be unfamiliar and even a

surpri e to them'? Is no one talking with them?
AlI of these students were white and were from work­

ing-class families. It is likely that their race would not have
been a factor that most were consciou of having an impact
on their choices (Helms. 1994), but that socioeconomic sta­
tus. and particularly the regional availability ofemployment
options. were factors about which they would likely have
had an awareness (Blustein. 1997: Haller & Virkler. 1993).
Though the relevance of gender roles was not explored
explicitly, this contextual feature was apparent in many of
the women's description of their identity development in
relation to a specific husband or boyfriend . Josselson (1987)
would place these women in an identity foreclosure status. a
tatu she characterized as "purveyor of the heritage" (p. 42).

Women in foreclosure status have made identity commit­
ments that reflect childhood values and continue parentalIy
supported choices without having challenged those values
and choices. The foreclosure status is generally viewed as

an undesirable and Ie s healthy status, particularly for men
(Marcia et al ., 1993). However. women foreclosure have
been found to be generally as psychologically healthy as
identity achievement women. Foreclosures "have a goal or
goal and are marching down their chosen roads without
looking around or considering other possibilities. Their
certitude and self-assurance are enviable" (Josselson, 1987.
p. 69). Each of these sociocultural variables-race. socioeco­
nomic statu . and gender-is a relevant factor to be explored
in future studies and in the practice of'carcer counseling with
alI students . Future research should also explore rural educa­
tors' perspectives of their roles in a si ting students in the
post-high school transition and decision -making processes.
including their perspectives of the salience of race, gender,
and socioeconomic class.

Educators. and particularly school counselors, play
critical role. in assisting students' development and attain­
ment of aspirations. yet seem more focused on playing this
role in the lives of college-bound students than those of
work-bound students . The process can appear to be much
clearer in working with college-bound students yet. as these
interviewees attest. all rural students who go on to work or
college need more help with the processes of transition,
exploration. and goal-setting.
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Appendix A
Topic. of Inquiry

I. Ca reer , family, and lifes tyle plans. aspirations, and expectat ions for the immediate future after high school
and the process undergone to arrive at these decis ions .

2. Work history xperiences and influences.

3. Current high school program and how this decision was made.

4. Family /parental influence: role s and responsibilities within the fami ly.

5. School his tory-experiences and influences.

6. Career. family. and lifes tyle plan ', aspirations. and expectations for the future 10-15 years after high school.

7. Personal attrib utes-ski lls, qualities, strengths, interests. talents. accomplishments.

8. Extrac urric ular and leisure activi ties-alone. with family. with friends.

9. Becom ing an adult.

10. Ac tivities tha t make up a typical day. week.

II . Assessment of the ro le and influence of school personnel on planning and decisions.

12. Roadblock" and barriers 10 pursu it or attainment of aspirations.

13. Assets and resources to facilitate pursuit and attainment of aspiration .
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